Developing Student
Test-wiseness1
“[Research shows] there is a positive relationship between test performance
and skill in taking tests”2

Being test-wise is about having appropriate test-taking skills and strategies. These
skills and strategies can be learned. Students who lack test-wiseness will perform
relatively less well than they should on a test, because they do not know how to
take a test. Training students in these skills and strategies improves students’
chances of showing their actual knowledge and capability on the content of the
test.

Some general advice
1. Develop test-wiseness as part of a long-term process embedded in normal
teaching and learning, not as something separate.
2. Focus on developing problem-solving skills, not coaching specific techniques.
3. Being test-wise is not a panacea if the student lacks content knowledge and
skill—it merely removes one extraneous factor affecting student performance.
4. Greater benefit is possible with lower-performing students, students from
poorer backgrounds, and students with disabilities.
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Strategies for developing Student Test-wiseness
Some specific strategies for you to teach your students cont…
Time management
•

Initially, scan the test to get a sense of what it asks you to do.

•

Budget time: work out how much time to give each question.

•

Pace yourself—do easy items first—skip difficult questions—return to these later.

•

Put a mark on the skipped questions to find them again later.

•

If you skip a question remember to skip that item’s answer spot.

•

Do not spend too much time on one question—do your best and move on.

•

Watch the time—you should be about half way through the test by half time.

•

If you finish early, check back over the test (have you answered all questions?).

Strategies for reading comprehension tests
Use smart strategies:
•

Look for key words and ideas in the passage and underline them.

•

For words you don’t know, look for context clues to work out the meaning.

•

Read the options then look back over the passage—don’t rely on memory.

•

Learn to recognise when the answer is ‘in the text’ versus ‘in my head’ .
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Strategies for developing Student Test-wiseness

Strategies for multiple-choice tests
Use smart strategies:
•

Try to work out an answer before looking at the options.

•

Read all options before choosing; delete answers you know are wrong.

•

Delete any options that say the same thing different ways (because there is only
one right answer).

•

Choose among remaining options.

•

Stick to your first choice unless absolutely sure that your first answer was wrong
(first answers are usually right).

Use your deductive reasoning and problem solving skills:
•

Start with what you know—think, analyse, work it out.

•

If necessary make a best-guess or most-right choice.
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