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Accompaniment, while possessing its own uniqueness, 
recognises multiple and complex contexts and 
responses which invite “the practice of accompaniment 
in navigating challenging or irregular pastoral 
situations” (Campbell & Carani, 2019, p. 1). 
The paper develops accompaniment as a collegial and 
mutual process involving a participant and companion. 
It centres on wellbeing, collegiality, and mission, 
using structured conversations to foster reflection, 
discernment and action. Characterised by empathy, 
respect and openness, the skills of deep listening, self-
awareness and contemplative dialogue are integral to 
the accompaniment relationship and foundational to 
leadership and ministry efficacy. 
The paper provides practical guidance for 
implementation, including formation suggestions, 
a code of conduct and evaluation tools. The aim is 
to foster transformative practices within Christian 
mission in support of personal and communal growth, 
encouraging reflection and critique as the practice is 
progressively understood and applied in a range of 
human service settings. 

Overview 
The purpose of this paper is to raise 
awareness, engage consultation, 
empower planning, and facilitate the 
implementation of accompaniment 
as a strategic support for leaders in 
Catholic schools and others involved 
in Christian ministries. 
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Context 
The new normal 

A shared and sacred journey 

It is argued that we live in times 
of uncertainty and change, indeed 
transition. It involves a movement 
away from frameworks that once had 
provided a sense of certainty, even 
security, into what at first glance, 
appears to be turbulent waters. Moral, 
ethical, religious, economic and 
political issues appear so complex and 
difficult, that they present as often 
being beyond our control. What was 
once regarded as ‘cut-and-dried’ is 
being regarded increasingly as open 
ended, challenging and near impossible 
to address. 

Incessant change calls for leaders to be 
“flexible, agile and adaptive” (Uhl-Bien 
& Arena, 2018, p. 1), ever ready to forge 
new directions in response to changing 
societal and political dynamics. For 
example, school leaders engage with 
policy ecosystems based on local, 
national and international priorities. 
At the same time, decreasing student 
and teacher mental health and 
wellbeing are seen to be associated 
with these pressures adding to the 
complexity of leadership (Branson, 
Marra, & Kidson, 2024). 

Australian research on leadership 
parallels global trends (Organisation 
of Economic Cooperation and 
Development [OECD], 2020) which 
demonstrate challenges to recruitment, 
retention and holistic wellbeing of 
school leaders (Dicke, Kidson, & 
Marsh, 2024). These sources of stress 
for principals were found to entail the 
quantity of work, the lack of time to 
focus on teaching and learning, the 
mental health issues of students and 
the expectations of the employer. This 
complex and challenging situation 
invites an intentional response to these 
encounters in contrast to dismissing, 
projecting or repressing their influence. 

The belief system underpinning 
accompaniment as presented in this 
paper is that life is a gift, people are 
inherently good, ‘we’ are not alone, 
and that strengthening connections 
with self and others is integral to our 
individual learning and community 
development. The honoured response 
of St Paul draws the conclusion: 
“Therefore encourage one another and 
build each other up, just as in fact you 
are doing” (1 Thessalonians 5:11). 
The journey to wholeness and 
connection is not about achieving 
perfection or following a rigid path. 
Rather, it is about cultivating an 
awareness of the sacred already 
present, nurturing, and impelling us to 
new life within and beyond ourselves. 

It is about embracing and renewing 
practices that support our inner 
growth, deepen our understanding 
of ourselves and others, and align 
our actions with our deepest beliefs, 
highest values and intentional 
endeavours. It is a journey that is 
sacred, whole, and relational, integral 
to the development of the whole person 
from childhood to adulthood (Warner, 
Wyttenbach, & McMahon, 2023). 
Accompaniment in the Spirit of Mamre 
was advanced as a trial strategy for 
experienced school leaders within 
the Archdiocese of Brisbane in 20221. 
The system report on the trial, the 
published research (Sultmann, Hall, 
Lamb, 2024), further trialling within 
Australian Catholic University2, and 

the international partnership with 
Boston College, USA, have motivated 
the reflections in this paper3. 
The paper offers four introductory 
lenses on the theory and practice of 
accompaniment: 
1. The wisdom that shapes its 

development (context). 
2. The key elements in the practice (the 

model). 
3. The conversational process that 

distinguishes it from other helping 
service strategies (method and skills). 

4. The administrative aspects that 
facilitate its delivery within Catholic 
schools and Christian ministries 
(implementation). 

1. The consultative group comprised Dr Doug Ashleigh, Mr Alain Pitot, Dr Paul Thornton, Ms Tricia Kennedy, Mr Greg Casey, and Mr David Greig: Brisbane Catholic 
Education (BCE); and Associate Professor William Sultmann and Professor Br David Hall FMS, La Salle Academy, Australian Catholic University (ACU). 

2. The pastoral associate team within the Office of the Vice-President, Australian Catholic University. 
3. A paper is a consultation document for debate and discussion. 
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As the discussion of accompaniment 
is an unfolding reflection, a 
primary question relates to ‘why’ 
accompaniment. Responses, while 
personal, can also be generalised. The 
practice is a unique encounter of a 
caring relationship with Christ at the 
centre; an experience that speaks to 
the wholeness of self and of life; and 
engagement with capabilities and skills 
that sustain and renew ministry. The 
practice is particularly relevant in a 
context of change and challenge and 
within the Christian Tradition, an 
experience of God with us. 
The Hospitality of Abraham icon by 
the Russian medieval artist Andrei 
Rublev (1360 – 1427) provides the 
background image for the practice of 
accompaniment as one of encountering 

God through self and others and in the 
process discerning and experiencing 
the sacred in life. 
Accompaniment in the Spirit of Mamre 
draws inspiration from the historical 
and religious significance of Mamre, an 
ancient site located on a hill between 
Hebron and Jerusalem. This place is 
said to be the location where Abraham 
pitched his tent under an oak tree 
and encountered three angels (Gen. 
13:18). The image embodies themes 
of hospitality, welcoming strangers, 
personal support, fruitfulness, and the 
realisation of deeper and sacred truths. 
The encounter at Mamre foreshadows the 
road to Emmaus and is contemporised by 
Pope Francis as a significant experience 
within a pilgrim Church4 with a 
demonstrably human face5: 

We need a church capable of 
walking at people’s side, of doing 
more than simply listening to 
them; a church that accompanies 
them on their journey; a church 
able to make sense of the 
‘night.’(Francis, 2013a.) 
…this ‘art of accompaniment’ 
which teaches us to remove 
our sandals before the sacred 
ground of the other (cf. Ex 3:5). 
The pace of this accompaniment 
must be steady and reassuring, 
reflecting our closeness and our 
compassionate gaze which also 
heals, liberates and encourages 
growth in the Christian life. 
(Francis, 2013, para. 169). 

Scriptural imagination 

Sources and goals 
The exploration of accompaniment 
within a faith tradition draws from 
multiple sources with each discipline 
offering insights as to what constitutes a 
holistic understanding and application 
of the practice. What follows is neither 
comprehensive of an extraordinary 
religious, philosophical and scientific 
base nor exhaustive of the insights 
within each. Rather, it is indicative of 
the richness of wisdom that throws 
light onto what is a profoundly sacred 
and life-giving experience. 
From the realm of theology, Pierre 
Teilhard de Chardin (1959) emphasises 
spirit as the essence of being human, 
suggesting that accompaniment 
entails nurturing life in the Spirit. 
Martin Buber (1958) highlights the 
importance of relationships, both 
with God and one’s neighbour, 
indicating that accompaniment is 
about fostering connections within 
and beyond the self. Ignatius of Loyola 
(Mottola [translation], 2014) reinforces 
the practice of accompaniment in 
building faith through relationship 
with others, while Bernard Lonergan 
(1971) identifies practical methods 
for interpreting the sacred in life, 
suggesting that accompaniment 
involves helping individuals find and 
understand the sacred in their everyday 
experiences. 
From psychology and psychiatry, 
Carl Rogers (1961) reinforces the 

importance of the therapeutic 
relationship, where empathy, 
congruence, and unconditional positive 
regard are crucial for facilitation of 
personal exchange and transformation. 
Carl Jung (1964) addresses the role 
of the conscious and unconscious 
in personal development, viewing 
accompaniment from a perspective 
as helping individuals integrate the 
multiple components of their psyche 
through exploring the conscious and 
subconscious world through reflection 
on Body and Mind. William James 
(1950), the founder of American 
Psychology speaks of one’s spiritual 
core and fullness of life coming 
from access to this dimension. 
Complementing these fields is the work 
of Viktor Frankl (2006) which gives 
emphasis to an individual’s search for 
meaning as a basis for living reflectively 
and in the process being liberated 
from the pressures of existential 
concerns. Viewed collectively, the 
contemporary field of positive 
psychology encompasses individuals, 
communities and organisations 
operating optimally in support of 
personal human development and 
community flourishing. 
Within the field of neuroscience, 
the exploration of the relationship 
of body, mind, and spirit generates 
“a certain kind of awe takes hold as 
we begin to catch scientific glimpses 

of how exquisitely we are created as 
human beings” (Oakes, 2023, p. 44). 
Neuroscience offers an emerging 
and powerful means for exploring 
and building an understanding of 
the interconnections across the 
systems within the human body 
that display an interdependence and 
possess a cyclical impact inclusive 
of thought, emotion and behaviour 
inspired by Spirit. Within the arena of 
accompaniment this is evidenced in 
the significance of self-understanding, 
holistic relationships (internally and 
externally), and self-regulation, all of 
which enhance wellbeing and empower 
agency across multiple responsibilities 
and settings. 
Collectively, theology, ecclesiology, 
psychiatry, psychology and 
neuroscience are indicative of the 
richness of sources that inform the 
practice of accompaniment within the 
Spirit of Mamre, each contributing 
their own perspectives and commonly 
evidenced in the accompaniment goals 
of: Building a culture of respectful 
relationships in sharing wisdom; 
fostering mutual development and 
transformation; aligning personal and 
shared aspirations with ministry for 
mission; and strengthening awareness 
of accompaniment outcomes in the 
professional context. 

4. The image of the Church as a pilgrim people carries the concept of people going somewhere, going with another, and in the process sharing beliefs and values. 
The concept of “journeying together” is being evoked by Pope Francis’ as a call to and the practice of synodality. 

5. Campbell and Carani speak of accompaniment as an integral strategy within the pontificate of Pope Francis, particularly as an emphasis on making the Church 
more human. 
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Terminology and definition 

The model 

Principles of encounter 
The encounter between the participant 
and the companion is informed by 
underlying principles central to the 
tradition of faith within the Catholic 
Christian Tradition. These include 
recognising the participants and 
companions as: 
Graced and gifted: Christian 
Scriptures identify God as love (1 
John 4:8), with God’s very being as 
truth and love (CCC, 1994, para. 
231). God’s love interrelates with all 
creatures, respecting their dignity 
and core identity, manifesting 
the divine presence in all things. 
This understanding reinforces the 
sacredness of all beings and the grace 
and giftedness inherent in human 
life. Valuing oneself, others and one’s 
experiences acknowledges that no 
one comes to the accompaniment 
experience without gifts and that 
the process is fundamentally one of 
building awareness and accessing 
insights and possibilities. 
Oneness in relationship: Being 
connected involves profound intra 
and interpersonal connections. At 
the intrapersonal level there exists an 
interdependence among behaviour, 
cognition, emotion, and Spirit. On an 
interpersonal level, right relationships 
draw from respect for the sacredness 

of the other and the knowledge 
that relationships are dynamically 
interconnected, embracing our 
individual selves, others, family, and 
wider social, cultural, institutional, 
and natural environments. The 
practice of accompaniment engages the 
exploration and relatedness of internal 
and external landscapes in support of 
ministry. 
Gospel imagination: Grounded in 
Christian Scripture and centred on 
Jesus as the ‘power and wisdom of 
God’ (1 Corinthians 1:23), the practice 
of accompaniment is founded on what 
it means to be authentically human 
as a person and in relationship. A 
Gospel imagination, inspired by the 
Spirit of Christ offers a personal way 
of thinking, feeling and acting in 
alignment with Christ’s teachings. 
A Christ consciousness provides the 
compass for the process and outcomes 
of accompaniment, emphasising 
openness and dialogue, nurturing life 
within the Spirit and encompassing 
welcome and belonging within a 
caring, supportive relationship. 
Missionary discipleship: The 
experience of encounter and the 
awareness that the Spirit of God is 
active in the world carries with it 
an invitation and challenge to share 

this presence through teaching, 
witness, service, liturgy and building 
community. Missionary discipleship 
entails becoming awake to the presence 
of God and co-creating and celebrating 
God’s presence to support and 
empower communities in advancing 
God’s reign in creation. 
Faith in life: The model of 
accompaniment integrates the 
experience of the Spirit; the One who 
loves, observes, integrates and impels 
life within the complexities, joys and 
challenges of living. The experience 
permits the integration of the Spirit 
within the wholeness of life and invites 
spiritual awareness and relationship to 
come together in ways that give fullness 
and happiness to one’s daily and wider 
encounters. While accompaniment is 
focused on life-giving, it can also be 
said to be life-long, life-wide and life-
enabling. 
Attitude and expertise: The process 
of accompaniment as a formal, 
intentional and professionally oriented 
experience presumes that the attitude 
of the participant and companion 
are aligned and that the participant 
accepts the process as invitational, and 
for the companion, the presumption 
of appropriate skills to support the 
process. 

The nature of accompaniment 
presented in this paper is a support 
strategy exercised collegially between 
the one who is accompanied (the 
participant) and an experienced 
other (the companion) through 
conversational processes that engage 
the whole person in leading for mission. 
The practice is hallmarked by three 
defining parameters: 

Wellbeing: Mutuality in the holistic 
development and transformation of the 
participant and companion. 
Collegiality: Sharing of faith and 
expertise in exploring and responding 
to the agenda of the participant. 
Mission: A response to leading within, 
for and as witness to mission within 
distinctive faith-based communities. 

The practice of accompaniment 
is one of encounter, centred in the 
incarnational presence of the Spirit 
and the search for wisdom in bringing 
a Christ consciousness to the practice 
of ministry. Accompaniment within 
the spirit of Mamre is defined as: 
a mutually empowering practice 
informed by the Spirit and undertaken 
in a respectful, dialogical relationship 
between people of faith with similar 
and unique responsibilities. 
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Characteristics 
The practice of accompaniment 
will often sit alongside a range of 
helping services and demonstrate a 
level of similarity of intention and 
practice. While traditional helping 
services such as training, coaching, 
counselling, supervising, mentoring, 
consulting and spiritual direction are 
valued and present in the workplace, 
there are distinguishing features 
with the practice of accompaniment. 
For example, the practice of 
accompaniment can be viewed 
from a variety of contrasts and be 
characterised as: 
• the provision of integrated and 

continuing support as distinct from 
leadership training potentially 
offered for a specific purpose at a 
particular point in time 

• a relationship which includes 
growth of both parties in contrast to 
coaching which unlocks primarily 
the potential of the person being 
coached 

• participant agency in the 
confirmation of ministry centred 
agenda, as distinct from a 
counselling process designed to 
resolve psychological and emotional 
issues 

• a focus on personal professional 
interests in contrast to practices of 
supervision which attend to role and 
job performance indicators 

• the mutual transformation of the 
participant and the companion 

in contrast to one of the parties 
exercising influence on the other as 
primarily an accomplished mentor 

• facilitates mutual reflection as 
distinct from an independent 
diagnosis of problems and 
interventions through practices of 
consultancy 

• involving reflection on Body, Mind 
and Spirit as distinct from spiritual 
direction which typically focuses 
on the individuals’ awareness and 
growth in faith. 

While there exists distinguishing 
characteristics of the practice of 
accompaniment with a wider group 
of helping relationships, there 
is also a level of uniqueness and 
difference across the expression of 
the overall practice. Accompaniment 
in the Spirit of Mamre, does not 
replace other helping services. 
Rather, it complements experiences 
commonplace in the workplace 
such as training (directed learning), 
coaching (modelling leadership 
skills), counselling (facilitating self-
reflection), supervising (managing for 
accountability), consulting (advising 
on options) and spiritual direction 
(supporting the awakening of the 
Spirit)6. 
Notwithstanding the unique expression 
of the accompaniment practice being 
shaped by individuality, experience 
and context of the participant and the 
companion, there is a commonality of 

foundations, intention and outcomes 
to the practice (see Figure 1). These 
include: 
1. principles that direct the 

engagement (Graced and 
gifted, Oneness in relationship, 
Gospel imagination, Missionary 
discipleship, Faith in life). Attitude 
and expertise shape the conversation 
in ways that generate wisdom 
through sharing perspectives as 
people of faith 

2. the participant brings to the 
conversation their ‘story’, 
‘agenda’ and ‘capabilities’, and 
the companion, their ‘story’, ‘role’ 
and ‘capabilities’. In addition, 
the awareness of community 
involves the appreciation of people, 
relationships and culture in which 
the conversational process unfolds 
and directs its intentions. 

3. the conversational encounter is 
prompted by reflections around 
what the Body is experiencing, what 
the Mind is revealing, and what the 
Spirit is prompting 

4. the outcomes from the conversation 
is summarised in an action planning 
cycle 

5. the discernment of potential action 
is examined in terms of touchstones 
of significance that reflect a 
transcendent appreciation for this 
discernment. 

6. Campbell and Carani in The Art of Accompaniment (2019) describe the practice as integrating aspects of mentoring, witnessing and spiritual friendship, 
motherhood and parenthood. 
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FIGURE 1. MODEL OF ACCOMPANIMENT IN THE SPIRIT OF MAMRE 

PRINCIPLES 

DISCERNMENT 

TOUCHSTONES 

CONVERSATION 

PRINCIPLES 

Graces and Gifted 

Oneness in Relationship 

Gospel Imagination 

Missionary Discipleship 

CONVERSATION 

Body: Thinking, feeling, 
behaving 
Mind: Story, experience, 
capabilities 
Spirit: Love, truth, 
service and communion 

DISCERNMENT 

Concern 
Reflect 
Action Plan 
Try out 
Evaluate 

TOUCHSTONES 

Being responsible 

Being reasonable 

Being intelligent 

Being attentive 

COMPANION 
Story, Role, Capabilities 

LEADER 
Story, Agenda, Capabilities 

COMMUNITY 
People, Relationships, Culture 
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The conversational process within the 
practice of accompaniment follows an 
orderly sequence in mutual sharing and 
reflective listening. The stages of the 
conversation are prompted by prayer, 
pauses, questions and observations. 
Weaving together the process stages of 
the conversation through the language 
of encounter reflects the uniqueness 
of the process and the application of 
skills contributing to the quality of the 
experience. 

The five stages to the conversation 
(Orientation, Encounter, Discernment, 
Touchstones and Closure) entail 
specific, sequential and interdependent 
practices7. Stage 1, Orientation, 
involves the participant and 
companion meeting within a respectful 
relationship, engaging initially in 
prayer, and identifying an initial 
focus for their conversation. Stage 2, 
Encounter, involves the exploration of 
what the Body, Mind, and Spirit are 
suggesting about the initial issue, and 

in turn, supporting the clarification 
and focus of the concern. In Stage 3, 
Sharing Wisdom, insights are shared 
through an action research method 
leading to the nomination of possible 
actions. Stage 4, Touchstones, involves 
reviewing the potential action by 
asking questions as to authenticity and 
relevance. Finally, Stage 5, Closure, 
draws together the key elements of the 
conversation, expresses gratitude for 
the experience, and confirms further 
engagements (see Figure 2). 

Method 

The accompaniment 
conversation 

Integral to the conversational process 
are the skills that the participant 
and the companion bring to the 
experience and their artful integration 
within the overall encounter. While 
not exhaustive of the skills that are 
brought to the process, nor detailed 
as to their expression, the following 
skills align with the model and method 
of Accompaniment in the Spirit of 
Mamre. They include: 
Being present and respectful: 
Engaging in a reflective and respectful 
manner, appreciating experiences on 
multiple levels (cognitive, behavioural, 
emotional and spiritual). 

Awareness: An understanding of 
oneself and the broader context. This 
includes self-awareness, organisational 
awareness, and the recognition 
of cultural, social, and contextual 
factors that influence interactions and 
relationships. 
Relationships: Engaging in dynamic 
and evolving relationships. These 
relationships are characterised 
by listening, reflecting, sharing 
perspectives and cooperative 
endeavours that reinforce the 
interconnectedness of all. 
Contemplative dialogue: Reflecting 
intuitively and objectively on tasks 

and situations to analyse the dynamics 
of a situation or issue from multiple 
perspectives8 . 
The application of skills, in 
combination with the process stages, 
provide structure and quality to 
the conversational process. They 
facilitate wellbeing and participant 
effectiveness and are integral to the 
effective development and delivery of 
accompaniment. Notwithstanding 
the application of skills, expectations 
of participants and companions in 
terms of experience and commitments 
provide the platform for the process 
and the quality of encounters that are 
experienced. 

Skills 

Each accompaniment experience will possess distinctiveness; influenced by people, experience, context and aspirations. 
However, each experience will be shaped by attitudes and commitments that are shared and specific. 
Drawing from the experience of the pilot research, these understandings form the basis of participation commitments that 
underpin the process of implementation (see Figure 3). 

Experience and Commitments 

7. The stages of the conversation address the formal conversation to which the participant and companion are committed. This process will typically follow an 
initial exchange on the nature of the accompaniment model and the commitment and expectations surrounding its implementation.  

8. Perceptual positions encompass the reflection of the individual, the companion, the external observer, the community, and the transcendent. 
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FIGURE 2. FIVE STAGES OF THE CONVERSATION PROCESS 

ORIENTATION 

Greeting and gathering It is good to have a private and quiet place to converse. 

Prayer Let’s begin with prayer and be silent for a while. 

Nominating issue/s As a start or since we met last time, what has been emerging? 

ENCOUNTER 

What is the intelligence of the body 
suggesting? 

What are you thinking, feeling, and doing; what images, symbols, stories 
summarise your concern? 

What is the mind indicating? What have you considered? What is your history suggesting? What is your 
formation identifying? What are some practical realities? Is your focus shifting? 

What is the Spirit prompting? What are your prompting and intuitions; what symbols, images, words are 
emerging? Where is the Gospel of love and truth in this concern? 

DISCERNMENT 

C - Concern Let’s clarify the concern and share ideas. 

Re - Reflection What is emerging as significant? 

A - Action planning What actions can be identified? 

T - Try out What practice is emerging? 

E - Evaluate How would you know if you were successful? 

TOUCHSTONES 

Being responsible Who and how is one responsible for the action under consideration? 

Being reasonable Is the action fair and achievable within your context? 

Being intelligent Have you assessed the action from multiple perceptual positions? 

Being attentive Does the action represent engagement of body, mind and spirit? Is it implemented 
within truth and love? 

CLOSURE 

Availability and support I appreciate the sharing and am available if needed. 

Prayer of thanks Let’s join in silence and shared prayer. 

Future arrangements When and where might we meet next? 

FIGURE 3. EXAMPLES OF ACCOMPANIMENT EXPERIENCE AND COMMITMENTS 

SHARED PARTICIPANT COMPANION 

Confidentiality and trust Regular engagement and schedule 
planning 

Offers encouragement and 
affirmation, but not “how-to” advice 

Investing time in relationship process Determines conversation themes Participates in formation and 
supervision 

Open to mutual growth Recognition of culture and context Takes a long-range view of growth and 
development 

Sharing goals and experiences 
honestly and openly 

Distinguishing between formal and 
informal engagement 

Differentiates role from other helping 
services 
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Accompaniment in the spirit of Mamre is typically offered in partnership with a service provider such as a higher education 
provider or a system agency responsible for a school, system or ministry. Normally, particular and collective responsibilities 
within the partnership will be identified within a Service Agreement and delivered within an agreed Code of Conduct 
(Appendix 1). A breakdown of responsibilities for the ministry authority and the service provider are shown in Figure 4. 

Partners in Mission 

Implementation 

FIGURE 4. RESPONSIBILITIES FOR ACCOMPANIMENT IMPLEMENTATION 

SCHOOL/SYSTEM/MINISTRY AUTHORITY SERVICE PROVIDER 

Defines and promotes accompaniment as a core support 
practice. 

Collaborates with ministry authority to establish program 
expectations. 

Consults, invites, and authorises participation of 
companions, supervisors, and participants. 

Provides formation for companions and participants. 

Allocates financial resources for formation, companion 
costs, supervision, and monitoring. 

Recommends companion supervision personnel and 
standards. 

Reviews program evaluation for future implementation. Ensures the program adheres to ethical standards. 

Manages communications and records. Evaluates and reports on program outcomes. 

Experience with the practice of 
accompaniment highlights the 
significance of capabilities and 
skills integral to the effectiveness of 
companions. While not exclusively 
the province of the companion, the 
overall conduct of the conversation 
emphasises capabilities of being fully 
present (Presence), cultivating an 
awareness of internal and external 

landscapes (Awareness), fostering life-
giving relationships (Relationships), 
and pursuing contemplative dialogue 
within the encounter (Contemplation). 
Each of these capabilities encompasses 
a range of nested skills, behaviours and 
dispositions, which in combination 
contribute holistically to the efficacy of 
the conversation (see Figure 5).   

Companion formation 
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FIGURE 5. SKILLS AND SUBSKILLS OF FORMATION FOR ACCOMPANIMENT 

PRESENCE: Presence is the respectful, empathetic, and attentive engagement with oneself and others, involving 
deep listening and an awareness of personal and social energy dynamics. 

Respect Respect for the dignity of others made in the image of God. 

Listening Deeply hearing and understanding the other without judgment or interruption. 

Empathy Compassion for the experiences and feelings of the other. 

Personal Appreciating and managing one's own energy levels. 

Social Recognising the energy dynamics in social situations. 

AWARENESS: Awareness is the understanding of one’s cohesive body, mind, and spirit, recognising personal faith 
and spirituality, and valuing one’s role within the broader context of ministry and mission. 

Self Understanding and experiencing the wholeness and interdependence of the body, mind and spirit. 

Ministry Understanding and valuing one's role in activating mission and ministry. 

Faith Nurturing a personal relationship with one’s Faith and its Traditions. 

Spirituality One’s personal relationship with Christ and the Christ consciousness evident in the world. 

Context Recognising and understanding the broader context within which accompaniment occurs. 

RELATIONSHIPS: Relationships are living and adaptive connections built on trust, communication, and positive 
reinforcement, evolving through ethical boundaries and ongoing engagement. 

Ethics Establishing expectations and boundaries in the accompaniment relationship. 

Trust Establishing trusting relationships through progressive and continuing relationship engagements. 

Skills Building and maintaining effective relationships through communication, conflict resolution, and 
problem solving. 

Adaptive Recognising and experiencing the dynamic, organic, and interactive nature of relationships. 

Affirmation Providing positive reinforcement and support to maintain interest and motivation in the 
accompaniment process. 

CONTEMPLATION: Contemplation is the mindful discernment of God’s presence in oneself, others, situations 
and creation characterised by respectful dialogue, intentional silence, appreciation of diverse perspectives, and 
reflection on Scripture. 

Dialogue Attentiveness to one’s identity and relating to others that witnesses a profound respect and openness 
to the position of the other. 

Silence Taking time to pause within conversations to experience the promptings and movement of the Spirit. 

Perceptions Understanding and appreciating different perspectives on any given situation and interaction. 

Gospel Reflection on Scripture to examine the message and inspiration of Christ. 

Sacred self Being attentive and taking time out to reflect and experience the dimensions of the sacred-self that are 
important to the individual (e.g., love, forgiveness, trust, gratitude, blessing). 

Notwithstanding the nomination 
of skills within the accompaniment 
capabilities, the companion may 
be called upon to comment upon, 
offer suggestions and model the 
behaviours integral to the overall 

process. As such, the concept of 
continuous learning and progressive 
improvement is potentially advanced 
through individual and relationship 
development exercises. These exercises 
can be the focus of complementary 

formation. They provide a platform for 
sharing and developing skills within 
and beyond the conversation itself, 
enhancing companions’ confidence and 
competence to understand and engage 
effectively in the process. 
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Supervision 
Companions within the practice 
of accompaniment are supported 
by a supervisor, familiar with the 
accompaniment process, and qualified 
to meet professional expectations and 
accountability benchmarks within the 
wider community. The responsibilities 
of the supervisor entail collegial support 
for the practical administration of the 
accompaniment process (e.g., timing, 
scheduling, location, resourcing); the 
efficacy of it in terms of commitments, 
exchanges, and issues arising; and the 
application of ethical obligations within 
the Code of Conduct relevant to the 
process (Appendix 1). 

Evaluation 
An assessment tool designed to 
measure the effectiveness of the 
accompaniment program focuses 
on the three defining parameters of 
wellbeing, collegiality and mission. 
Evaluations typically occur at the 
beginning (baseline evaluation) and 
the formal completion of the program 
(post-experience). The scale generated 
for the purpose of evaluation – the 
Accompaniment Survey incorporates a 
quantitative Likert rating scale of items 
relevant to the process, and qualitative 
open ended questions enabling 
elaboration on a set of core process 
elements (see Appendix 2). 

Process movements 
The Accompaniment Survey serves 
as a starting point for assessing 
readiness and motivation to engage 
in the accompaniment process. These 
quantitative insights, along with a 
discussion between the participant 
and the companion, help guide the 
introduction and advancement of the 
process. 
The survey can also be used to evaluate 
the process, with qualitative questions 
offering insights into the value of the 
experience for the participant. When 
combined with respectful dialogue 
at both the beginning and end of 
the accompaniment process, the 
survey provides insights as to process 
authenticity, leadership outcomes, and 
resourcing accountability. 

Monitoring 

Accompaniment in the Spirit of Mamre 
endeavours to be a transformative 
and strategic approach to supporting 
participants. It offers a pathway 
to navigate the complexities of the 
participant’s responsibilities within 
context with renewed confidence 
and clarity, underpinned by a 
compassionate, spiritually enriched 
and professional relationship. It is an 
opportunity to embrace openness, 
engage in meaningful relationships, 
and lead with the wisdom and grace 
that come from a deep connection 
with the Spirit in a trusting, common 
and committed faith relationship 
experience. 

The structured process of 
accompaniment integrates various 
conversational skills and emphasises 
presence, respectful relationships, 
and an awareness of both internal and 
external landscapes. The capabilities 
and skills outlined, empower 
participants to engage deeply with their 
own experiences in service of others. 
Implementation of the accompaniment 
model entails the selection and 
formation of participants, ensuring 
that both participants and companions 
are equipped with the necessary 
skills and knowledge. The formation 
program, supported by collaborative 
efforts provides a robust foundation for 
the accompaniment process. 

Ultimately, accompaniment in 
the Spirit of Mamre is not only 
a professional support strategy 
but a profound expression of the 
Church’s mission to educate, minister 
relationally and lead with Spirit and 
intention. It is a call to engage mutually 
and fully in the work of the Spirit, 
fostering a culture of encouragement, 
support and transformative growth. 
This approach underscores the 
importance of holistic development, 
grounded in faith and committed to the 
wellbeing, collegiality and missionary 
discipleship of the participants. 

Summation 
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This draft serves as the foundation for the program’s code of conduct. It may be refined based on feedback and evolving needs of the program 
participants. 

INTRODUCTION 
The Accompaniment process is designed to foster supportive and respectful relationships between participants and companions. This code of conduct 
outlines the expectations and responsibilities of participants to ensure a productive and enriching experience. 

CORE PRINCIPLES 
Respect and Dignity: Interactions are conducted with respect for the dignity of each person. Participants listen actively, acknowledge each other’s 
perspectives, and value diversity in thought and experience. 
Confidentiality: Trust is foundational to the accompaniment relationship. All personal information shared during the conversational process are 
confidential, except in cases where disclosure is required by law or agreed upon by both parties. 
Presence and Attention: Participants are fully present during their interactions, minimising distractions and focusing on the conversation. This 
includes being punctual for meetings and dedicating the necessary time and attention to each session. 
Commitment to Growth: Participants and companions are committed to personal and mutual growth. This involves being open to feedback, willing to 
reflect on one’s own experiences and behaviours, and actively engaging in the process of development. 
Integrity and Honesty: Honesty is critical in all communications. Participants pursue transparency and authenticity, sharing their thoughts and 
feelings truthfully while maintaining a respectful tone. 
Mutual Support: Participants will offer and seek support as needed, fostering a collaborative and encouraging environment. 

SPECIFIC RESPONSIBILITIES 
For Participants: 

Role Modelling: Demonstrate exemplary behaviour that aligns with the program’s values. 
Guidance and Support: Provide constructive feedback, guidance, and encouragement to companions. 
Reflection and Preparation: Prepare for sessions by reflecting on previous conversations and planning for future discussions. 
Accessibility: Be reasonably available for scheduled meetings and responsive to communication. 

For Companions: 
Active Participation: Engage actively in the process, bringing issues, questions, and reflections to the discussions. 
Responsiveness: Respond promptly to communications and attend all scheduled meetings. 
Self-Reflection: Commit to regular self-reflection to gain insights from the accompaniment process. 
Respect for Guidance: Value and consider the participant’s feedback and suggestions seriously. 
Supervision: Schedule meetings with the program supervisor and engage in discussions as to logistics and process exchanges. 

ETHICAL GUIDELINES 
Non-Discrimination: Treat all individuals with respect, regardless of their background, beliefs, or identity. Discrimination of any kind is not tolerated. 
Professional Boundaries: Maintain appropriate professional boundaries to preserve the integrity of the accompaniment relationship. 
Conflict of Interest: Disclose any potential conflicts of interest that may affect the accompaniment relationship and seek to resolve them transparently. 
Reporting Misconduct: Report any unethical behaviour or breaches of this code of conduct to the program administrators. 

CONCLUSION 
By adhering to this code of conduct, participants in the Accompaniment Program commit to creating a respectful, supportive, and growth-oriented 
environment. These guidelines enable the program’s objectives to be met and that all participants benefit fully from their involvement. 

Appendix 1: Draft Code of conduct 
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This survey focuses on three key aspects of accompaniment: Wellbeing, Collegiality, and Mission. The items in each domain serve as indicators to be 
assessed at the beginning and conclusion of the accompaniment process. 
Your responses will help assess the effectiveness of the accompaniment process and its impact on personal and communal growth. 

QUANTITATIVE QUESTIONS 
Wellbeing: In the context of accompaniment 
Definition: Mutual growth and transformation of the participant and companion. 
Instructions: Please rate your agreement with the following statements on a scale of 1 (Strongly Disagree) to 5 (Strongly Agree): 
• Emotional wellbeing: I effectively manage my emotions. 
• Physical wellbeing: I feel capable in my physical functioning. 
• Relational wellbeing: My relationships are strong. 
• Professional wellbeing: I feel fulfilled in my work. 
• Communal wellbeing: My community is thriving. 
• Spiritual wellbeing: I find meaning in my spiritual life. 
• Intellectual wellbeing: I clearly understand my role. 
Collegiality: In the context of accompaniment 
Definition: Sharing faith and expertise to explore and address the goals of the accompaniment process. 
Instructions: Please rate your agreement with the following statements on a scale of 1 (Strongly Disagree) to 5 (Strongly Agree): 
• Mutual respect: I value the contributions of others. 
• Open communication: I engage in transparent exchanges of ideas. 
• Collaboration: I work effectively with colleagues. 
• Shared goals and vision: I align my objectives with team goals. 
• Support and encouragement: I offer help to others. 
• Conflict resolution: I manage disagreements constructively. 
• Accountability: I take responsibility for my actions. 
• Empathy: I understand the feelings of others. 
Mission: In the context of accompaniment 
Definition: Leading within, for, and as witnesses to mission in Catholic schools and faith-based Christian ministries. 
Instructions: Please rate your agreement with the following statements on a scale of 1 (Strongly Disagree) to 5 (Strongly Agree): 
• Mission alignment: I understand the mission of the Catholic school/Christian ministry. 
• Commitment to faith and values: I live according to the teachings of Christ. 
• Engagement in mission activities: I actively participate in mission initiatives. 
• Personal transformation: My involvement in mission supports my personal growth. 
• Community transformation: My faith has a positive impact on the school/Christian ministry community. 

QUALITATIVE QUESTIONS 
Baseline questions: Upon entry to the accompaniment process 
• Wellbeing: What do you expect this program will contribute to your personal wellbeing? 
• Collegiality: How do you expect to engage with your companion during this process? 
• Mission: How do you currently view your role as a school or ministry leader? 
Post-experience questions: On completion of the accompaniment process 
• Wellbeing: What changes in your personal wellbeing have resulted from participating in this process? 
• Collegiality: How has your relationship with your companion affected your leadership development? 
• Mission: How has the accompaniment process influenced your leadership role? 
Responses to this survey are ideally shared between the participant and the companion in support of accompaniment foci and as a means of process 
effectiveness. 

Appendix 2: Accompaniment Survey 
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Appendix 3: Suggested Formation 
DAY 1: THEORY 

TIME FOCUS FACILITATION 

9:00 Welcome to the program Commissioning Authority 

9:10 Acknowledgement of Country Formator 

9:15 Opening reflection/prayer Formator 

9:45 Session 1: Introductions, expectations and overview Formator 

10.30 Morning Tea 

11:00 Session 2: Incarnational Imagination Specialist Input 

11:45 Session 3: The model unpacked Specialist Input 

12.30 Lunch 

1.30 Session 4: Questions arising Companion reflection and questions 

2.15 Walk/talk Peer to peer 

3.00 Group reflection Whole group clarification 

3.15 Examen and closing Formator 

DAY 2: PRACTICE 

TIME FOCUS FACILITATION 

9:00 Opening reflection/prayer Formator 

9:20 Connecting & emerging insights Formator 

9:40 Session 5: Living Consciously Specialist input 

10.30 Morning Tea 

11.00 Session 6: Introducing the conversation Specialist input 

11:30 Session 7: Practising the conversation Participant engagement 

12.10 Introducing capabilities, skills and necessary 
resources Specialist input 

12.30 Lunch 

1.30 Session 8: Program implementation Commissioning authority 

2:45 Session 9: Examen: Insights gained & resources 
available Whole group sharing 

3.15 Appreciation and evaluation Formator 

3:30 Departure 
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