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For outstanding contribution to enhancing student learning outcomes in Psychology and in the wider University community.
Overview
As I see it, my role as a teacher is to implement instructional strategies which promote active participation on the part of students and which require them to think about what they are doing.  A full-time lecturer at Australian Catholic University (ACU) since 1991, I have successfully transferred my knowledge of the principles of learning from my previous role as an educational psychologist. My conceptualization of the learner fits within Constructivist Theory which encompasses the view that students must construct knowledge in their own minds if they are to make it their own. Underpinning all of my work, therefore, is a fundamental belief that students need to be active in the learning process by engaging in higher order thinking tasks such as analysis, synthesis and evaluation.

Furthermore, given the rapidly changing nature of society in relation to technology, workplace and career patterns, and access to information, it is essential that students be equipped with skills and attitudes to be effective independent learners beyond graduation. This fits well with key graduate attributes of ACU, specifically critical and analytical abilities, enthusiasm to search for further knowledge and understanding, and open-mindedness and receptiveness to new ideas. At all times, and in all my teaching from first year undergraduate psychology classes through to PhD research supervision, I strive to teach in a manner that actively engages my students, and have developed a range of strategies to promote attitudes and develop skills to equip them for lifelong learning.

Approaches to teaching that influence, motivate and inspire students to learn
Fundamental to any successful teacher is the capacity to motivate and inspire students. To achieve this I ensure that I am enthusiastic in my teaching and that my classes are well-organised, interesting and enjoyable. I communicate well with my students partly because I make every effort to ‘put myself in the students’ shoes’.  Student comments illustrate my abilities in these areas: “I found Gill’s delivery of lectures to be extremely well organised, entertaining, informative and easy to understand. She is definitely one of the best” (2nd year student); “Gill has a way of making even the most ‘boring’ issues in psychology interesting with her sense of humour as well as her deep understanding into what the ‘undergrad’ student is really thinking” (two 3rd year students).

Given that student motivation is increased when they perceive the learning environment to be flexible, democratic and responsive to student needs, I try to engender a sense of ‘ownership’ among the students for the units I teach. I do this by discussing in the first class our mutual expectations of the unit, and incorporate students’ feedback on issues of content, assessment and preferred teaching methods as much as possible. Evidence of this process and the positive responses of students are demonstrated in the following comments: “Gill encourages us to tell her where we want to go and what we want from that… If we are blank, she gives us a list of things that might be useful and we can choose from that”; “[We said] it would be very useful if we could do this kind of assignment and … it was within the guidelines and it was great” (two final year postgraduate students).
The effectiveness of the learning process and motivation to learn, I believe, are enhanced when students construct knowledge for themselves. Consequently, I strive to support students in developing strategies to do this effectively. For example, I encourage students to adopt a deep processing approach to learning using concept maps activities. I ask my students to organise material on a specific topic in a coherent way, consider how that information links with prior learning in this and other units, and reflect on the real-life or personal relevance of the material. Students work initially by themselves, then in pairs, and finally in small groups to stimulate active engagement. Through this and many other types of group activities I raise students’ awareness of their own thinking processes by encouraging them to share how their thinking unfolded in reaching specific conclusions. Listening to other students in these activities is also invaluable in demonstrating alternative ways of thinking which students can adopt for use within and beyond their university studies. In addition, in order to enhance motivation and inspire learning, I am mindful of the need for group activities to focus on issues which students find relevant and of value. I do this, for instance, in jigsaw group activities by choosing different psychology articles which have clear links to contemporary issues of concern to society. For example, in a Social Psychology class on the psychology of aggression, groups were given articles on one of the following: violence in the media, pornography, domestic violence, and child abuse. This selection of topics and readings stimulated much interest and debate. My capacity to inspire students to reflect on their thinking, develop through listening to others, and connect the information provided to the real world is summed up in the following comments: “She encourages us to think”; “I liked opening topics up for discussion and getting different perspectives” (2nd year student); “She encouraged me to think about the content in relation to my own life" (4th year Honours student).
I aim to develop skills which allow students to become effective independent learners. One such skill is the ability to read material and extract points of relevance. Based on findings showing the effectiveness of self-questioning strategies in this regard, I support my students in developing a sequence of questions to ask themselves when reading psychology research articles - questions that eventually become part of the students’ ‘self-talk’. Such skills are clearly generalisable to numerous activities in the ‘real world’, thereby preparing students for effective lifelong learning. My aim of helping develop independent learners is also illustrated in my approach to unit evaluations. I evaluate all of my units using the ACU Unit Evaluation Service, but regularly supplement those items with the following questions: ‘What did the lecturer do to enhance your learning?’, ‘What did the lecturer do to impede your learning?’, ‘What did you do to enhance your learning?’, ‘What did you do to impede your learning?’. As well as providing feedback on my teaching, asking students to reflect in this manner demonstrates my commitment to helping students develop greater insight into their approach to learning, and the changes they may need to make to be more successful learners both during and beyond their university studies.
Supervision of casework in the ACU School of Psychology Clinic features strongly in my current teaching responsibilities. This entails supervising students in the Master’s and professional doctorate programs in psychology in their work with members of the public. In this I aim to develop capable professionals who appreciate the need to stay active learners – an essential component of an effective psychologist serving the community. I instill this characteristic in my students by modelling how to access resources via electronic media, books and consultations with expert colleagues, and my attendance at appropriate professional development activities. Furthermore, I inspire my students to learn by encouraging them to go beyond the acceptable and aim for the highest possible standards. For example, in 2005 a Master’s student was working on a case which raised issues of child abuse. I advised her to seek expert advice from Child Protection Services, and furthermore suggested she consider organising a professional development workshop for staff and students on the topic. While not necessary for her work with the individual case, the student was motivated to take the extra step and took full responsibility for organising a half-day workshop run by a representative of Child Protection Services. This was a highly successful event attended by approximately 25 ACU psychology staff and students. 

Research supervision at the postgraduate level currently makes up a significant amount of my teaching. I motivate and inspire my students in this area by providing research opportunities which demonstrate the link between research and the ‘real world’. As an illustration, I recently set up links in the community which allowed four of my postgraduate students in 2006 and 2007 to undertake research projects evaluating an early literacy intervention program for disadvantaged families run by Uncle Bobs in association with the Royal Children’s Hospital in Melbourne. This experience required students to be active in the learning process through liaising and interacting with staff in a professional workplace and with community groups; undergoing training with speech therapists; and applying problem-solving skills to cope with unexpected events in the process of data collection. These activities, along with the high level of autonomy given to students in conducting this research, encouraged the development of skills which will contribute significantly to successful lifelong learning. Comments that show students responded to this as a positive learning experience are very encouraging: “For me it was a great opportunity to be involved in such a quality …. program. I learnt valuable skills from the… facilitators and the staff at Uncle Bobs which helped me to relate to the children and parents more effectively and collect reliable data” (4th year student). Feedback from Uncles Bobs has also been extremely positive: “The collaboration for us has been hugely successful....The academic guidance that has been provided to us in setting up this research has been invaluable. It has given us confidence to continue the project into another year” (Manager, Uncle Bobs).
As noted above, one of my teaching goals is to foster an interest in learning beyond graduation. One way I do this is by encouraging my students to engage with the broader academic community. As such, I regularly support my students in preparing their research work for presentation at psychology conferences. During 2004-2006, I helped organize a major international psychology conference. Seeing this as an exciting opportunity for my students to hear internationally renowned scholars and to inspire them to maintain an interest in learning, I arranged for ACU psychology students to work as volunteers at the conference in Melbourne (July 2006; attendees 850). The volunteers’ positive responses are summed up in the following comments from the Student Volunteer Coordinator: “All of the volunteers have told me how much they appreciated being able to come to the conference, and to meet and talk with so many Australian and international researchers. It was an opportunity that many – if not all of us – would not have had were it not for being able to volunteer”.
How the contribution has influenced student learning and engagement, been sustained over time, and been recognized. 
My contributions to teaching were recognized by ACU in 2004 when I received the University’s Excellence in Teaching Award. My success as a lecturer is especially reflected in my consistently high student evaluations as assessed by the University’s unit evaluation program. Recent examples include a mean rating of 4.68 (out of 5) for PSYC620 Advanced Intervention and Assessment (2006), and a mean rating of 4.48 for tutorial teaching in BEHV211 Social Psychology (2005). In addition, the mean rating for PSYC406 Theories of Interventions across the four years from 2003-2006 was 4.14, indicating a consistently high standard has been sustained over a lengthy time period. This year I used a new 15-item evaluation instrument which focuses specifically on the evaluation of individual teaching. I was pleased that 23 of the 27 students enrolled in PSYC406 Theories of Interventions chose to give me this feedback, providing a mean item rating of 4.40 for my teaching.

Changing University policy and practice ACU has recognized my role as a valuable contributor to developing teaching and learning policy.  For the past three years I have served on the:

· University Teaching and Learning Committee; 
· University Teaching and Learning Evaluation Committee;

· Faculty of Arts and Sciences Teaching and Learning Committee. 
In these roles I have taken a particular interest in the evaluation of units.  For example, I helped develop the University’s new instruments to evaluate individual teaching and to evaluate fieldwork units respectively, each of which provide valuable feedback to enhance student learning. 

Mentoring staff  Further recognition by ACU of my teaching abilities is reflected in the secondment that I was given in 2006 to run a new University pilot project entitled ‘Teaching skills development through peer observation and mentoring’.  I was one of only two staff selected from all previous University Excellence in Teaching Awardees to run the project. The aim of the project was to adopt a mentoring role to facilitate the development of other staff. In turn, this strategy seeks to positively influence the learning experiences of the University’s students. The success of this project is reflected in its extension to 2007, and in the highly positive evaluations received from staff participants. Of particular interest to me, given my desire to foster active learning, were staff responses to the evaluation question ‘How have your students responded to any changes you have made to your teaching?’ With regard to the module I ran on tutorial teaching, for example, representative responses were: “Students have been much more involved in tutorials – it is a lot harder for them to just sit and listen. They are developing their capacity to express ideas and explore issues”; “Students have certainly welcomed the opportunity to talk to one another, and they seemed to remain ‘on task’ during the tutorials”; “My students have responded to having content and skills developed each week. Some have felt that tutorial techniques such as the debates have stretched them and yet have been rewarding”.
Supporting students I have been course coordinator of the Bachelor of Psychological Science and Graduate Diploma in Psychology programs for four years – advising and mentoring more than 200 students. This is an important role in an institution such as ACU that prides itself on its pastoral care.  
Developing curricula The Dean of the Faculty of Arts and Sciences appointed me as Chair of the Review of the Bachelor of Psychology in 2005.  In addition to liaising with staff, I ensured that students on each campus were consulted to identify areas where they considered enhancements were needed. The Dean wrote to me congratulating me on the “excellent outcomes of the review”.   
Developing effective clinical practitioners Testament to the quality of my casework supervision skills is my acceptance by the Australian Psychological Society (APS) onto the newly implemented ‘Register of Supervisors’. To qualify, the applicant is required to provide relevant work and professional development details, as well as peer support in the form of letters from two colleagues testifying to the relevant skills. In the opinion of one colleague I am “an excellent and thorough clinical supervisor who engages her supervisees in reflecting on their work as probationary psychologists” (Dr Cecelia Winkelman, Assistant Head of School, School of Psychology, ACU).   
Improving research training  My ability to provide high quality research supervision which has been sustained over time is reflected in a number of ways. In the past 5 years for example, I have successfully supervised seven Master’s research projects and eight Psychology Honours projects, all but one of which received a grade of Distinction or above. I currently also supervise a professional doctorate student and co-supervise a PhD candidate. In 2003, one of my students won the APS prize for outstanding performance in her Honours thesis and subsequently presented her research at the 2004 APS conference. Two other postgraduate students presented their work at APS conferences in 2005 and 2006, respectively. My involvement in scholarly activities also helps ensure my students receive high quality research supervision. Students need to know that I am an active researcher and contribute to the discipline.  Since 2003, I have had four peer-reviewed publications, have attended four national psychology conferences and will attend an international conference in the UK in June, 2007. I have had a further paper accepted for publication in 2008, and another accepted for a conference on teaching and learning in Canada later this year.
My ability to provide high quality supervision was recognized, and is also influenced, by my involvement in a team which undertook a project entitled ‘Supporting postgraduate research supervision: A toolkit’ funded by an ACU Teaching Development Grant. To date, a literature review about best practice in postgraduate research supervision has been completed and a paper derived from this has been accepted for publication in the international journal, Teaching in Higher Education. A handbook of best practice and a CD for the use of new and experienced supervisors have also been developed.

My approach to teaching involves students in learning opportunities which require them to engage actively in the learning process. In so doing, they develop greater awareness of their role in the learning process, as well as the skills and attitudes to ensure that they are successful learners for life. 
