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1. Citation:
“For excellent and sustained promotion of student learning in primary teacher education through school partnerships in the Teaching and Learning Consortium”
2. Overview
The Teaching and Learning Consortium (TLC) promotes student learning in primary teacher education by integrating theoretical knowledge with professional practice within a school context. Weekly lectures and six weeks of tutorials on campus deliver research-based content and pedagogical components. This, combined with a further six weeks of school-based observations, reflections and project work, distinguishes this program from traditional practicum offerings which most teacher education programs utilize exclusively. The TLC was initiated in 1997 at Australian Catholic University’s (ACU) Strathfield campus in partnership with nine primary schools in the Diocese of Parramatta, Sydney. The initiative continues to the present with expansion now to 40 primary schools in Sydney metropolitan and outer metropolitan areas. All second-year primary teacher education students (approximately 150 students) are involved unlike for most school-based programs offered by other universities’ where a limited number of students self-select to take part in an alternative program.
We, the core staff, have consistently designed, delivered, implemented and reviewed this innovative learning paradigm over the past ten years. Our role has included lecturing and tutoring the student cohort and facilitating, for University students and school staff, their reflection and work together. The University TLC Coordinator negotiates placements recommended by the Catholic Education Offices, briefs new student teachers and schools, oversees assessment and ensures that regular evaluation occurs. The resulting benefits in student learning are evidenced by the team assignment work and professional interactions with school staff and school students. 
We have challenged the TLC students to take responsibility for their own learning in three units: Mathematics Education, Religious Education and Teaching and Classroom Management. Students work in teams of approximately four people on both campus and school sites. The teams are integrated into a school staff, observing and reflecting on teaching practice. This is unlike a typical teaching practicum in that the student teachers are not clinically supervised by a single teacher in a single classroom, but instead observe and assist in all classes across every subject in the school. A major component of student learning involves the design and trial of school-based projects which enrich students’ own learning as well as benefit the staff and children at the school. Lecturers visit the schools weekly and assist the students further with making links between what they have seen and done with what they have learnt on campus. The involvement of academics in this manner strengthens the “weak link between the practicum and the theoretical components” noted as a significant concern in Top of the Class: Report on the inquiry into teacher education (House of Representatives Standing Committee on Education and Vocational Training, 2007, p.71).
As professional educators, we sought an extensive evaluation of this initiative that would further clarify the benefits and challenges of the TLC from the viewpoint of the University staff, students and school personnel. A research grant was awarded in 2006 to facilitate this evaluation of the TLC. University student and school staff surveys as well as school and University staff focus groups were used to gain data, and, supported by earlier evaluations in 2001 and 2004, provide our main source of evidence to support our claims.
3. Statement addressing our chosen criteria
Criterion 1: Approaches to teaching that influence, motivate and inspire students to learn

The structure of the TLC results in a unique opportunity to see the reality of teaching on a day-to-day basis within the context of specific curriculum and professional units delivered through lectures, tutorials and readings. A sample student comment is: “Through participating in the TLC I have been able to see how theory becomes practice” [2006].
Understanding the nature of teachers’ work is a major influence on student teachers as they observe the broad view of teaching across the whole school. Students concur, with 89% of respondents in the 2006 evaluation agreeing with the statement that ‘Through the TLC I gained a fuller understanding of the teaching profession’. Comments, such as “General professionalism as a teacher and the values and morals and beliefs of other teachers have been vital for me to take on board”, indicate that students recognise how important an understanding of teachers’ work is for their learning and preparation for the profession. Their experience acts as motivation and inspiration to pursue their choice of career: “It confirmed my wanting to be a teacher and really opened my eyes to the reality of teaching” [2001]; “After these discussions [with teachers about teaching practices] I am confident I’m doing what I am meant to be doing with my life” [2006]. These statements are typical of the responses from students.
The TLC as a model for developing student teachers’ understandings of teachers’ work was one of the key outcomes to emerge from a doctoral thesis (White, S., 2003). White further states that the students gained understandings about the complexity of the teacher’s role, the political world of the teacher; and the importance of community and collegiality within the school context. She concluded that, as a result, this model better prepares and motivates student teachers for the profession than models that utilise solely the traditional practicum structures of lectures, tutorials and day-a-week visits to an assigned class.
Professional knowledge, practice and commitment are three other areas of learning upon which the TLC significantly impacts. The evaluation in 2006 asked students to consider how the TLC developed their understanding in these three areas. Forty-five statements from the NSW Institute of Teachers’ Professional Teaching Standards (graduate level) were provided to students using a five point Likert scale. Table 1 shows a relevant selection of these statements and the percentage of students who agreed or strongly agreed.
Table 1: Percentage of students in the 2006 evaluation who agreed or strongly agreed (N = 125)

	Comment
	Percentage

	The TLC enhanced my:
	

	a) knowledge of a range of appropriate and engaging resources and materials to support student learning
	83

	b) knowledge of how to use student group structures
	86

	c) knowledge and understanding of strategies to create a positive learning environment
	88

	d) knowledge of practical approaches to managing student behaviour and their applications in the classroom
	84

	e) knowledge of the importance of teamwork in an educational context
	89

	f) capacity to work effectively with external professionals, teachers’ aides and support staff to enhance student learning opportunities 
	89

	g) capacity to liaise, communicate and interact effectively and appropriately with colleagues and other members of the school community
	95


The overall picture that the data show is that the time in schools observing and working with a range of teachers and classes across Kindergarten to Year 6 provides opportunities for the students to compare and contrast different teaching and classroom management strategies. More specifically, Table 1, items a) to d), which focus on the use of materials, group structures, and teaching and management strategies, clearly demonstrate how the TLC has influenced the student teachers’ knowledge in these crucial aspects of teaching. Purposeful observation of teachers ‘in action’ assists students to recognize that there are many ways to teach effectively. The majority of participants were motivated and inspired to adopt modelled techniques in the following practicum. Over the years of its operation, typical student comments are: “I have learnt new ways to manage classes. I have a real view of what works in the classroom and how a school operates” [2001], and “I found the TLC to be extremely insightful about the school’s network, different teaching strategies, how to cater for a mixed range of abilities and how to become involved in the school community” [2006].
Fostering independent learning has occurred because prime responsibility rests with the TLC students for:

· planning, implementing and completing learning tasks at the school site; 

· working cooperatively and productively in teams;
· group-based time management strategies in meeting stated deadlines for required submission of work; 

· enhancing students’ individual, interpersonal relationships through professional interactions with school staff and children;

· being professional in their presentation; and

· providing purposeful feedback to academic and school staff.

The completion of these tasks ensures that students develop in the professional skills required of teachers in their work. Items e), f) and g) in Table 1, with percentages of student agreement at 89, 89 and 95 respectively, demonstrate that students’ capacity in these vital areas has been enhanced through their experience in the TLC.
Student motivation is enhanced through the provision of these opportunities for students to be responsible for themselves and their team as learners in their chosen profession. The students’ work is supported in schools by weekly visits from University staff to facilitate students’ direction and foster reflection. This support promotes students taking responsibility for their own learning. Three hours each ‘in-school’ week is given for the teams of students to: negotiate and develop the school project; and reflect on professional learning based on structured materials from the three embedded course units.
The student teachers are encouraged to negotiate the specific goals of the project with the school, thus promoting independent learning and engagement. One student noted a typical comment as follows: “The TLC has taught me to be more open to different ways/methods of doing things. I have learnt how to work in a group and appreciate others’ ideas” [2006]. Item g) in Table 1 confirms that 95% of students agreed that their capacity to liaise, communicate and interact effectively with others was enhanced through the TLC. As one Assistant Principal stated in the 2004 evaluation: “The TLC Program has been a wonderful initiative. The students were self-directed, motivated and eager to provide a resource for the school”. 
The TLC inspires students to engage with teachers and learn from their skills and abilities. In the 2004 evaluation students commented on a range of benefits they experienced: 

· getting to know staff personally;
· gaining an understanding of how to be a successful teacher;
· observing ‘inspirational lessons’ and ‘wonderful teaching’. 
Item f) in Table 1 confirms that 89% of students agreed or strongly agreed that ‘The TLC enhanced my capacity to work effectively with external professionals, teachers’ aides and support staff to enhance student learning opportunities’. As one student stated: “Liaising with the other teachers, the team work, looking at the needs of students, and catering for different learning abilities through the TLC program have most enhanced my development as a teacher” [2006].
In summary, the following statement provides a clear understanding of the effect the TLC can have on motivating and inspiring student teachers: “I feel the program is fantastic and absolutely necessary for future teachers. It gives us an idea of the school as a whole and the way the staff operates where normal practicum only focuses on one teacher and one class. It was great to be able to compare different teaching styles and strategies. Our University facilitator was fantastic, supportive and helpful. Thanks a million” [2004].
4. Final Statement
The TLC has:

Contributed to student learning, engagement and the overall student experience. The evidence presented clearly demonstrates that primary teacher education students learn about the teaching profession through learning experiences which integrate theoretical knowledge of curriculum and pedagogy with school-based experience. The integration provides students with an immersed and holistic experience. As one principal noted, “I have eventually welcomed several TLC student teachers back to our school as full-time class teachers. These young, new graduate teachers have all made a wonderful contribution to our school community” [2004]. Social, academic and emotional aspects of the learner are stimulated and thoroughly engaged as students learn in contexts supported by the staff in the TLC. In any compulsory offering it is inevitable that some students may express dissatisfaction with the program overall. It is therefore encouraging to note that an overwhelming majority of students agreed with the statement ‘The TLC is a worthwhile program in the development of pre-graduate teachers’ with as few as 4% disagreeing. Another teacher involved reflected:  “I believe the TLC program is very beneficial to any prospective teacher as it gives them real experience that they can take back to Uni to discuss with other peers” [2006]. Thus, the teacher education students learn about more than just teaching, they learn about working with others, negotiation and compromise, reflective practices and how theory and practice make sense in the ‘real world’. 
Proven sustainability. Our team began with three staff working together in 1997 and over time was enlarged to eleven staff to meet the demand of working with 40 schools. Commitment from the core University team has ensured stability during continued growth through the last ten years. Current TLC students benefit from working with school teachers who have themselves participated in the TLC experience, have worked with us as mentors and clearly understand the benefits that such an experience will bring the student teachers. 
In 2005 the Bachelor of Education (Primary) course underwent cyclic review and, as a result, the TLC has been embedded in the official course documents approved by Academic Board for implementation across the University’s campuses. The Professional Experience Coordinator from the Brisbane campus had this to say about the reasons why she is pleased to implement the TLC there from 2007: “The notions of team membership [in this initiative] are of particular significance as teachers in Queensland plan and teach in collaboration with their colleagues”. 
Recognition by fellow staff, the institution and broader community. The School of Education (NSW) has committed itself to the TLC as a significant contribution to student learning by appointing an academic coordinator and inclusion in the TLC University team of the School’s Field-Based Learning Coordinator and Course Coordinators throughout the ten years of the TLC’s operation. 
A video of the TLC, was created in 2002 and has been a means of sharing this lighthouse model with others within the higher education professional experience sector, namely at the NSW Teacher Education Council Professional Experience Roundtable in 2003. 
Six research papers on the TLC have been accepted for national and international conferences. Three were presented at the Australian Association of Research in Education conferences in Brisbane in 1998 and in Adelaide in 2006, and one at the International Cross-Faculty Practicum Conference in New Zealand in 1999. A further two refereed papers will be presented respectively in Spain at the 2nd International Conference on Interdisciplinary Social Sciences and in Canada at the 13th International Study Association for Teachers and Teaching this year. 

The TLC has been an important initiative for ACU over the past decade. It is raised in professional dialogue across the teacher education sector as a model of university-school partnerships that successfully engage student teachers in understanding the profession and the development of their own personal teacher identity. Besides assisting students in their learning, the profession has also gained. For example, one school executive noted, “It is also good for our teachers to take time out to reflect on our teaching practice as this may need refining from time to time also. Keep up the great work” (Assistant Principal, 2006). 
The evidence presented demonstrates that the TLC has successfully promoted and continues to promote excellence in student learning through the integration of pedagogically established curriculum and professional studies within a school-based context. The TLC exemplifies a high quality professional experience as it “integrates theoretical knowledge and professional practice across the three domains of a teacher education program: ‘content’ knowledge gained through a liberal education, professional knowledge, pedagogical skills and insights”, qualities which Eyers (2005, p. 2) notes are critical for developing quality teaching.
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